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PRIMARY SCHOOL AND NURSERY

Pupil premium strategy statement

This statement details our school’s use of pupil premium funding to help improve the educational
outcomes of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding this academic year, and
the impact of last year’s pupil premium spending within our school.

Key statutory and guidance references (current)
This pupil premium strategy statement is written with regard to current Department for Education
(DfE) requirements and relevant statutory guidance, including:

DfE Pupil premium: requirement to publish a pupil premium strategy statement by 31

December each academic year, using the DfE template.

DfE “Using pupil premium: guidance for school leaders” (current guidance on effective use

of funding, evidence-informed planning and evaluation).

DfE “Working together to improve school attendance” (current version applying from August
2024).

School Attendance (Pupil Registration) (England) Regulations 2024.

Education (Penalty Notices) (England) (Amendment) Regulations 2024 (national framework
changes, as reflected in DfE attendance guidance).

Keeping Children Safe in Education (KCSIE) (current statutory safeguarding guidance for
schools and colleges).

(Note: This listis included for clarity and transparency; operational details are implemented through
our school policies and procedures.)

School overview

Detail Data
School name Romsey Primary School & Nursery
Number of pupils in school 300
Proportion (%) of pupil premium eligible pupils 21% (62 pupils)

. ) _ 2024/25
Academic years that our current pupil premium 2025/26
strategy plan covers

2027/28

Date this statement was published 20.03.26
Date on which it will be reviewed 20.03.27



https://assets.publishing.service.gov.uk/media/66f66e4630536cb927482873/Pupil_premium_strategy_statement_blank_template.docx
https://assets.publishing.service.gov.uk/media/68e661e3dadf7616351e4f5b/Using_pupil_premium_guidance.pdf
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.legislation.gov.uk/uksi/2024/208/made
https://www.legislation.gov.uk/uksi/2024/210
https://www.legislation.gov.uk/uksi/2024/210
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2

Statement authorised by Jason Anderson, Headteacher

Pupil premium lead Jason Anderson, Headteacher

Governor Sylvia Xue

Funding overview

Detail Amount
Pupil premium funding allocation this financial year £78,865
Pupil premium funding carried forward from previous years £0

(enter £0 if not applicable)

Total budget for this financial year £78,865

If your school is an academy in a trust that pools this funding,
state the amount available to your school this academic year

Part A: Pupil premium strategy plan

Statement of intent

Our whole schoolvision for all pupils, irrespective of their background or the challenges they face,

to be inspired, nurtured and challenged in all that they do. The focus of our pupil premium strategy
is to support disadvantaged pupils to achieve that goal and make good progress from their starting
points

We will consider the challenges faced by vulnerable pupils, such as those who have a social
worker and young carers. The activities we have outlined in this statement is also intended to meet
the children where they are, regardless of whether they are disadvantaged or not.

Powerful relationships and high-quality teaching is at the heart of our approach, with a focus on
areas in which disadvantaged pupils require the most support. This is proven to have the greatest
impact on closing the disadvantage attainment gap and at the same time will benefit the non-
disadvantaged pupils in our school.

Our approach will be responsive to common challenges and individual needs, rooted in robust
diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we
have adopted complement each other to help pupils excel. To ensure they are effective we will:

* ensure disadvantaged pupils are challenged in the work that they are set
e actearlytointervene at the point need is identified

adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’
outcomes and raise expectations of what they can achieve.

Our evidence references draw primarily on the Education Endowment Foundation (EEF) toolkit and
guidance reports, alongside current DfE guidance; we will keep these under review as updates are
published.




Alignment to SDP 2025/26 (SDP2526)

This pupil premium strategy is aligned to our School Development Plan 2025/26 (SDP2526) priorities.
In particular, the planned activity in Part Ais intended to directly support the SDP focus areas
relating to:

Ensure all teachers have the knowledge and skills to adapt
planning, lessons and assessments precisely for all pupils.

Developing
Teaching

Improve the outcomes for all children to achieve strong results in
statutory assessments in EYFS, KS1 & KS2 in relation to their
starting points.

Achievement

Adapt the curriculum and teaching for all, with a focus on
disadvantaged children so that the achieve in line with the national
average for that group.

Curriculum

Ensure all leaders are clear about the expectations for
improvement in their areas of responsibility.

Ensure all leaders rigorously monitor and evaluate provision within

Leadership their area of responsibility to impact on standards.
&

Governance

We will review progress against these alignments through SDP monitoring and our pupil premium
evaluation cycle, ensuring that spending decisions remain responsive to need and impact.



Challenges

This details the key challenges to achievement that we have identified among our disadvantaged

pupils.

Challenge
number

Detail of challenge

Communication, language and literacy.

Assessments, observations, and discussions with pupils indicate underdeveloped
oral language skills and vocabulary gaps among many disadvantaged pupils. These
are evident from YN through to KS2 and in general, are more prevalent among our
disadvantaged pupils than their peers. This subsequently impacts on their ability to
think, read and write fluently.

Communication of need, self-regulation and emotional development.
Difficulties with communication of need, self-regulation and emotional
development present a barrier to learning for proportion of disadvantaged pupils.
While many of these needs can be supported through consistent whole-school and
classroom approaches, others require targeted, individualised intervention.

Access to opportunity.

Many disadvantaged pupils come from low-income families and may have limited
access to the wider experiences and enrichment opportunities that their
non-disadvantaged peers access outside of school. We are committed to ensuring
equitable access to high-quality experiences and activities that broaden pupils’
knowledge, skills and cultural capital.

Attendance.
Attendance data over the past three years indicates that disadvantaged pupils have
consistently lower attendance than their non-disadvantaged peers.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we
will measure whether they have been achieved.

Intended outcome Success criteria (by July 2028)

e Teaching across the schoolis consistently
adaptive and responsive, enabling Pupil
Premium pupils to make accelerated
progress from their starting points.

e Pupil Premium pupils demonstrate
improved vocabulary, oral language and
writing fluency across the curriculum.

Tier 1 - High Quality Teaching e The attainment gap between Pupil Premium

and non-Pupil Premium pupils in reading,
writing and maths narrows year on year,
with:
o PP pupils achieving at least national
averages for disadvantaged pupils in
each core subject.




e Attainment gaps between Pupil Premium
and non Pupil Premium pupils narrow in
reading, writing and maths at each data
point.

SDP alignment

e Supports SDP priority to ensure all teachers
have the knowledge and skills to adapt
planning, lessons and assessment
precisely for all pupils.

e Contributes to improved outcomes in GLD,
KS1 phonics, KS2 reading, writing, maths
and combined.

e Lesson observations, book scrutiny and
pupil voice consistently show:

o High-quality adaptive teaching
meeting the needs of disadvantaged
pupils.

o PP pupils confidently using
subject-specific vocabulary and
complete, accurate sentence
structures.

e Teacher assessment accuracy improves,
with reduced variability between classes
and phases for PP pupils.

SDP alighment

e Ensures all teachers adapt planning,
teaching and assessment precisely.

e Supports sustained improvement in GLD,
KS1 phonics, KS2 reading, writing, maths
and combined outcomes.

Tier 2 -Targeted Academic Support

o Asignificantly higher proportion of Pupil
Premium pupils achieve GLD by the end of
EYFS, reducing the gap with non-PP pupils.

e The proportion of Pupil Premium pupils
passing the Year 1 Phonics Screening
Check increases year on year, with rapid
catch-up for those who do not meet the
standard.

e Pupil Premium pupils in KS1 and KS2 make
accelerated progress in reading, writing and
maths, particularly in writing and maths
where gaps are widest.

e Anincreasing proportion of Pupil Premium
pupils achieve age-related expectations by
the end of each key stage.

SDP alignment

e Directly supports the SDP priority to
improve outcomes to be in line with
national for GLD, Y1 PSC, Y4 MTC and Y6
combined.

e Contributes to the objective to adapt the
curriculum and teaching for PP pupils so
they achieve in line with national averages
for disadvantaged pupils.

EYFS & Early Language

e The proportion of Pupil Premium pupils
achieving GLD increases year on year,
with:

o Asignificantly reduced gap
between PP and non-PP pupils
by the end of Reception.

e PP pupils entering KS1 demonstrate
stronger oral language, attention and
readiness to learn, evidenced through
baseline and teacher assessment.

Phonics & Early Reading

e  Pupil Premium outcomes in the Year 1
Phonics Screening Check improve
annually, with:

o The PP phonics pass rate
approaching or matching
national PP averages.

e PP pupils who do not meet the standard
make rapid catch-up progress,
evidenced by reduced re-check gaps.

KS1 & KS2 Reading, Writing and Maths

e Pupil Premium pupils make at least
expected progress, with an increasing
proportion making accelerated progress
from starting points.

o The attainment gap in KS2 writing and
maths reduces substantially, with PP




outcomes moving closer to non-PP
outcomes each year.

e Anincreasing proportion of PP pupils
achieve age-related expectations by the
end of each key stage.

SDP alighment

e Directly supports improvement targets
for GLD, Y1 PSC, Y4 MTC and Y6
combined.

e Demonstrates impact of curriculum
adaptation and targeted intervention.

Tier 3-Wider Strategies KS1 & KS2 maths outcomes in 2025/26 show

e Attendance for Pupil Premium pupils that the gap between disadvantage and non-
improves and remains consistently close to | disadvantaged pupils is narrowed.
non-PP attendance, reducing persistent
absence.

e  Pupil Premium pupils demonstrate
improved emotional regulation, behaviour
and readiness to learn, leading to reduced
lost learning time.

o Pupil Premium pupils show greater
engagement, confidence and resilience,
supporting sustained progress in lessons.

e Parents and carers of Pupil Premium pupils
are more engaged in supporting learning,
particularly reading at home.

SDP alignhment

e Supports SDP priorities around behaviour,
personal development, wellbeing and
attendance.

o Enables pupils to access high-quality
teaching consistently, contributing to
improved academic outcomes.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this
academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £41,300

Activity Evidence that supports this approach | Challenge
number(s)
addressed




Deliver a sequenced CPD programme
focused on adaptive teaching,
including:

e Explicit instruction, modelling and
scaffolding

¢ In-the-moment checking for
understanding

e Responsive adjustment of tasks and
support for PP pupils.

Embed the RPS Teaching Cycle as a
non-negotiable classroom structure,
ensuring:

e Clear modelling and shared
practice

e Guided support before independent
application

e Adaptive strategies used
consistently for disadvantaged
pupils

e Useregular coaching, peer
observations and ECT clinics to:

e Reduce variability in teaching
quality

e Secure consistent expectations for
PP pupils across phases

Strengthen the use of formative
assessment so teachers routinely:

e |dentify misconceptions for PP
pupils

e Adaptteaching within and between
lessons

Embed explicit vocabulary instruction

in every subject, including:

e Pre-teaching of key vocabulary for
PP pupils

e Use of visuals, sentence stems and
structured talk opportunities

Implement a communication-rich

classroom approach, ensuring:

¢ High-quality talk, paired discussion
and structured oral rehearsal

e Vocabulary and language modelled
before writing tasks

Adaptive teaching

EEF defines adaptive teaching as
using evidence of pupils’ learning to
decide what to do next, both within
lessons and over time. The impact
comes not from checking
understanding alone, but from how
teaching is adjusted in response.

EEF Evidence & Rationale

Adaptive teaching is strongly linked to:

e Accurate diagnosis of pupils’
understanding

¢ Responsive modelling, scaffolding
and re-teaching

¢ Maintaining high expectations for all
pupils, including those who are
disadvantaged or have SEND

Key EEF Sources

Checking for Understanding that Leads

to Action: Adaptive Teaching

e Explains how teachers should
check - interpret > adapt teaching
in realtime.

EEF ‘5-a-Day’ for Inclusive Adaptive

Teaching

e Summarises five evidence-informed
strategies that support all pupils,
particularly disadvantaged and
SEND pupils: explicit instruction,
scaffolding, flexible grouping,
cognitive/metacognitive strategies
and technology use.

Developing vocabulary

EEF is clear that vocabulary is
foundational to reading, writing, and
curriculum access. Disadvantaged
pupils are less likely to acquire
vocabulary incidentally, making
explicit vocabulary instruction
essential.

Effective vocabulary teaching:

e |s planned and selective (not every
word)

e Involves repeated exposure across
talk, reading and writing

1,2,3,4



https://educationendowmentfoundation.org.uk/news/checking-for-understanding-that-leads-to-action-adaptive-teaching
https://educationendowmentfoundation.org.uk/news/checking-for-understanding-that-leads-to-action-adaptive-teaching
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send

Deliver targeted CPD on writing
instruction, including:

e Sentence construction

e Modelling and shared writing

e Improving transcription and fluency

Ensure writing opportunities are

purposeful and frequent across the

curriculum, enabling PP pupils to:

e Applyvocabulary and sentence
structures in meaningful contexts

e Requires pupils to use new words
actively, not just hear them

Key EEF Sources

e EEFVocabulary

e Vocabularyin Action (EEF
Classroom Strategies)

EEF identifies formative assessment
as a high-impact, low-cost strategy
when itis:

e Embedded consistently

e Usedtoinform teaching decisions
e Focused on actionable next steps
Formative assessment is central to
adaptive teaching and equity

Key EEF Sources

e Embedding Formative Assessment

o EEF Teacher Feedback to Improve
Pupil Learning

e EEF Teaching & Learning Toolkit:
Feedback and Assessment

Implement early identification of

attendance concerns for PP pupils

through:

e Weekly attendance monitoring

e Rapid identification of emerging
patterns rather than waiting for
thresholds.

Establish clear graduated responses

for PP attendance concerns,

including:
e Early supportive conversations with
families

e Timely involvement of senior
leaders and pastoral staff.

Strengthen positive attendance

messaging for PP pupils and families

through:
e Regular celebration of good
attendance

e Clear communication about the link
between attendance and learning.

e Where needed, coordinate
multi-agency support (e.g.
safeguarding, health, external

Attendance for Pupil Premium pupils
improves and remains consistently
close to non-PP attendance, reducing
persistent absence.

EEF Evidence & Rationale

The EEF highlights attendance as a
multifaceted issue requiring early
identification, family engagement,
targeted support and consistent
monitoring, particularly for
disadvantaged pupils. Evidence shows
that responsive, relationship-based
approaches are more effective than
punitive measures, and that attendance
is closely linked to attainment across all
phases.

Key EEF Sources

e Supporting School Attendance (EEF
Guidance Report)

e Attendance Interventions: Rapid
Evidence Assessment (EEF)

3,4



https://educationendowmentfoundation.org.uk/reading-house/vocabulary
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/Vocab_in_Action_Poster_v1.0.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/Vocab_in_Action_Poster_v1.0.pdf
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/embedding-formative-assessment
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment

services) to remove barriers to
regular attendance.

e Ensure attendance strategies are
reviewed regularly and adapted if
impactis not sustained.

Targeted academic support (for example, tutoring, one-to-one support structured

interventions)

Budgeted cost: £17,500

pupils’ language, communication
and self-regulation needs on entry to
EYFS using baseline assessments and
ongoing observation.

Provide targeted speech, language

and communication interventions for

PP pupils, including:

e Small-group and 1:1 language
support

e Structured adult-led talk, narrative
and vocabulary work.

Ensure high-quality adult interaction

through:

e Sustained shared thinking

o Explicit modelling of language and

vocabulary in play and adult-led
sessions.

Deliver additional reading and oral
language sessions for PP pupilsin
EYFS, prioritising:

e Story exposure

e Repetition and vocabulary
rehearsal.

e Monitor progress of PP pupils
half-termly, adapting support

skills are foundational to reading,
writing and wider attainment, and
that disadvantaged pupils are more
likely to start school with weaker
language skills. Well-designed oral
language interventions can produce
meaningful improvements in
learning, particularly in the early
years and KS1.

Oral language interventions are most
effective when they:

e Areexplicit and structured

e Focus onvocabulary, listening and
expressive language

e Aredelivered in small groups or
through high-quality adult
interaction

e Areclosely linked to classroom
practice

Key EEF Sources

e Oral Language Interventions —
Teaching and Learning Toolkit

e Preparing for Literacy

e Improving Literacy in Key Stage 1

Activity Evidence that supports this approach | Challenge
number(s)
addressed

Implement early identification of PP The EEF is explicit that oral language 1,2,3,4



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/preparing-for-literacy
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks1

rapidly where GLD milestones are
not being met.

e Consistent routines

e Accurate modelling and
pronunciation.

Identify PP pupils at risk of not
meeting the phonics standard early
and provide:

e Small-group or 1:1 phonics
intervention matched precisely to
gaps.

e Ensure book matchingis accurate
so PP pupils practise phonics at the
correct level.

e Provide additional adult-led reading
practice sessions each week for PP
pupils.

e Track PP phonics progress
frequently (at least half-termly) and
adjust interventions swiftly to
secure rapid catch-up.

Use diagnostic assessment to
identify precise gaps in reading,
writing and maths for PP pupils.
Provide targeted small-group
interventions focused on:

e Writing: sentence structure,
transcription, spelling and fluency

e Maths: number fluency, core
concepts and reasoning.

e |Implement pre-teaching and
over-learning for PP pupils ahead of
key lessons to increase access and
confidence.

o Deploy short, high-impact
intervention sessions (e.g.
precision teaching) rather than long
withdrawal blocks.

Ensure interventions are closely alighed

to classroom teaching, reinforcing core
learning rather than replacing it.

The EEF is clear that systematic
phonics instruction is essential for
early reading success, particularly
for pupils from disadvantaged
backgrounds. Phonics is most
effective wheniitis:

e Explicit and systematic

e Delivered daily

¢ Closely matched to pupils’ current
level of knowledge

e Supported by timely keep-up
interventions

Key EEF Sources

e Phonics —Teaching and Learning
Toolkit

e Preparing for Literacy

e Improving Literacy in Key Stage 1

EEF research shows that early
reading success depends on a
combination of decoding, language
comprehension and vocabulary.
Disadvantaged pupils benefit most
when:

e Phonics teaching is combined with
oral language and vocabulary
development

e Reading practice is frequent and
well-matched

e Adults provide structured reading
support, not just independent
practice

Key EEF Sources
e |Improving Literacy in Key Stage 1
e Reading Comprehension Strategies

10



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/preparing-for-literacy
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks1
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £11,500

approach to emotional regulation,

ensuring:

o Clearroutines

e Predictable responses

e Shared language for emotions and
behaviour.

Prioritise PP pupils’ access to

targeted pastoral support, including:

e ELSA/ nurture-based provision

e Small-group or 1:1 emotional
regulation support where required.

Train staff to use emotion coaching

and de-escalation strategies,

enabling:

e Improved pupil self-regulation

e Reduced disruption and time out
of class.

e Provide structured start-of-day
support (e.g. check-ins) for PP
pupils who struggle with
transitions.

Monitor behaviour data closely to

ensure:

e Reduction inincidents involving PP
pupils

e Reduced lost learning time.

improved emotional regulation,
behaviour and readiness to learn,
leading to reduced lost learning
time.

EEF Evidence & Rationale

EEF evidence shows that effective
social and emotional learning (SEL)
improves behaviour, self-regulation
and readiness to learn, with stronger
effects for disadvantaged pupils.
Well-implemented SEL approaches
are linked to improvements in
behaviour, wellbeing and academic
outcomes. Disadvantaged pupils
benefit most when emotional and
behavioural support is integrated with
classroom practice, rather than
delivered inisolation.

Key EEF Sources

e Improving Social and Emotional
Learning in Primary Schools (EEF
Guidance Report)

e EEF Teaching and Learning Toolkit:

Social and Emotional Learning

Activity Evidence that supports this Challenge
approach number(s)
addressed

Embed a whole-school, consistent Pupil Premium pupils demonstrate 1,2,4

To ensure that financial hardship
does not prevent Pupil Premium
pupils from accessing the full
curriculum, enrichment
opportunities and wider school life,
supporting engagement, wellbeing
and academic progress.

Educational Visits and Residential

Experiences

Activities

e Use Pupil Premium funding to
subsidise the cost of

EEF Rationale EEF evidence shows
that addressing non-academic
barriers enables pupils to access
high-quality teaching consistently,
which has the greatest impact on
attainment.

e Removes financial barriers that
limit access to learning

e Supports equity, inclusion and
wellbeing

11



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

curriculum-linked educational
visits for PP pupils, ensuring no
child is excluded due to cost.

e Provide full or partial funding for
residential visits for eligible pupils,
enabling equal access to extended
learning, independence and social
development opportunities.

e Communicate support discreetly
and proactively with families to
remove stigma and anxiety around
participation.

e Monitor participation data to
ensure PP pupils attend visits and
residentials at the same rate as
non-PP pupils.

Extra-Curricular Clubs and

Enrichment

Offer free or subsidised places for PP

pupils in:

o Before- and after-school clubs

e Sports, music and enrichment
activities.

Actively encourage PP pupils’

participation by:

e Targeted invitations

e Staff support with sign-up and
routines.

Review uptake termly to ensure

equitable access to enrichment

opportunities.

School Uniform and Equipment

Provide uniform vouchers or direct

provision of branded school uniform

for Pupil Premium pupils where cost is

a barrier.

Support families with essential

learning resources, including:

e PEKit

e Swimming kit

e Equipmentrequired for curriculum
activities.

Ensure support is offered sensitively

and without delay, particularly at

points of transition or financial

difficulty.

e Enables PP pupils to benefit fully
from the curriculum and wider
school offer

e Aligns with EEF’s emphasis on
wider strategies that support
access to high-quality teaching

Key EEF Sources

e Wider Strategies
e Parental Engagement

12



https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/3-wider-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

Total budgeted cost: £70.300

Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the previous academic year.

Statutory assessments in 2024/25, show that the performance of disadvantaged pupils was lower
than non-disadvantaged pupils in key areas of the curriculum. 31 of the 63 pupil premium
children are also on the SEND register.

YR Results:
Expected PP No- PP Difference
GLD 0% 72% -72%
KS1 Phonics:
Passed PP Non-PP Difference
Phonics 43% 92% 49%
KS2 Results:
ARE+ PP Non-PP Difference
Reading 63% 84% 21%
Writing 13% 69% 56%

Our overall attendance in 2024/25 was 95.4%, it was 0.9% higher than the national average. The

attendance for our Pupil Premium children was 90.8% (National was 92.1%). The attendance for
our Not Pupil Premium children was 96.5% (National was 95.5%). The difference between these
groups is 5.7% (the National gap is 3.4%).

Our assessments and observations indicated that pupil behaviour, wellbeing and mental health
were impacted last year, primarily due to dysregulated issues. The impact was particularly acute
for disadvantaged pupils. We used pupil premium funding to provide wellbeing support for all
pupils, and targeted interventions where required. We are building on that approach with the
activities detailed in this plan.
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Externally provided programmes

Programme

Provider

Little Wandle Letters & Sounds
Revised

https://www.littlewandlelettersandsounds.org.uk

NCTEM

Home | NCETM

NFER

NFER Tests - NFER

Trauma/attachment training

Hampshire County Council

14



https://www.littlewandlelettersandsounds.org.uk/
https://www.littlewandlelettersandsounds.org.uk/
https://www.ncetm.org.uk/
https://www.ncetm.org.uk/
https://www.nfer.ac.uk/for-schools/products-services/nfer-tests/
https://www.nfer.ac.uk/for-schools/products-services/nfer-tests/
https://www.nfer.ac.uk/for-schools/products-services/nfer-tests/
https://www.nfer.ac.uk/for-schools/products-services/nfer-tests/

